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TOPIC 5: Teachers

(RO & UK, students)
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TOPIC 6: Students’ evaluation grid  (IT & ES, students)
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TOPIC 7: CLIL methodologies (Poland-Wieliczka, teachers)
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TOPIC 8: Video DataBase of the best-practices / mat  erials (Romania- Craiova,
teachers)

Data base of the video taped lessons

Summary
During the 2 years of the project all partner schools video taped a number of lessons
taught both in the native language and in English in order to compare CLIL methodologies
with other teaching strategies. In order to achieve this comparison a data base has been
developed, in order to analyse the lessons according to five criteria:
Class interactions
Class management
Student’ attention
Teaching techniques
Evaluation

arwnE

Besides these criteria we have also taken into account other factors which contribute to
the success or failure of a lesson, namely: skills involved, students’ age, their

grouping, their motivation, their level of English, the length of the lesson, class
atmosphere and the teacher’s role.

Thus we have come to the following conclusion based on all of the above:

_ X X X X__
Italy Poland Frankfurt Lubeck
Romania

Spain

Traditional Balance Modern Modern
Low motivation Average motivation Average motivation  High motivation
Low relaxation Average relaxation Highly relaxed Average relaxation

Scotland is a special case as all lessons are taugh  tin English so there is not the
possibility for a CLIL comparison.

1. From the point of view of CLASS INTERACTIONS, it is interesting to watch the lessons
from Lubeck, Germany. The pupils are so highly internally motivated and their English
level is so good that the teacher acts only as organizer and tutor. The pupils are average
relaxed, their level of English is high and they work in groups, presenting posters or
developing role-plays. Although class interactions are not the main focus, nor the teacher-
student interaction, the lessons develop smoothly, the pupils being very disciplined but not
spontaneous.

Scotland, the pupils are highly motivated and average relaxed. The teacher acts as
facilitator. They work in groups, debating upon a theme. Classroom interactions are very
good, the pupils being spontaneous and not noisy.

Frankfurt, the pupils are of average motivation but are highly relaxed, the teacher acts as
organizer and resource. Their English level is high and they mainly work in groups or act
role-plays. The class interactions (both student-student and teacher-student) are more
present than in the Lubeck lessons, the pupils are more spontaneous but noisy.

Spain, the pupils are low motivated and low relaxed (but for the good pupils). The teacher
acts as organizer. The pupils’ English level is average and they mainly work in groups.
There is good teacher-student interaction but no student-student interaction.
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2. From the point of view of CLASS MANAGEMENT, the lesson which we would
recommend to watch is the one from Wieliczka, Poland. The pupils are of average
motivation, average relaxed and their English level is also average. They work individually
and in groups. The teacher acts as organizer and succeeds in holding the class in action,
pupils being quiet.

3. From the point of view of STUDENTS ATTENTION, some of the lessons from
Romania, Scotland, Spain and Italy are relevant, being the case of a lack of attention in
fact. In the lessons from Craiova, the pupils are of low motivation and low relaxed (except
for the good pupils). The teacher acts as organizer and tutor. The pupils’ English level is
average and they mainly work individually and in groups. The involved pupils are attentive
while the rest of the class merely seems to be so.

Scotland, (native language) the pupils seem low motivated, average relaxed and work in
pairs. The teacher acts as prompter, giving suggestions. Being native speakers there is no
need talking about their English level!!! They just seem attentive.

Spain, (native language) the pupils are low motivated and average relaxed. They also just
seem attentive, but for the good ones. The teacher acts as controller and uses lockstep.
Italy, (native language) the pupils are low motivated and low relaxed. They work
individually or lockstep and just like the others above they just seem to be attentive. The
teacher acts as controller.

4. From the point of view of the TEACHING TECHNIQUES, one may find a wide variety of
these in the lessons from Frankfurt and not too many in the lessons from Italy and
Romania.

Frankfurt, the pupils are average motivated and highly relaxed. Their English level is quite
high. They work individually, in pairs, in groups and lockstep. The teacher acts as
assessor, organizer and resource. The lessons are efficient because of the wide range of
teaching techniques and also because of a certain pattern used by the teacher.

Italy and Romania, (native language) the pupils are low motivated and low or seemingly
relaxed. The lessons are taught in a traditional way. They work in lockstep and the teacher
acts as controller, but Math is being taught, so this may explain why. In the economy
lesson from Romania role-play is used but the rest is the same.

5. From the point of view of EVALUATION, there is one lesson which is more relevant, a
lesson from Frankfurt. The pupils are highly motivated and highly relaxed, their English
level is high. They work in groups, presenting posters as the evaluation of the previous
lessons. The teacher acts as assessor..
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TOPIC 9: Questionnaire results and conclusions (Italy-Venice, teachers)

[.T.I.S. C. ZUCCANTE Alessandro Memo
to CLIL or Not to CLIL

Venice, 13rd April 2011

CLIL QUESTIONNAIRE COMMENTS

Two the main aims of this questionnaire are to analyse what our students think about CLIL
and to evaluate the results of our project.

We started with a resource published on the Internet, the “CLIL Matrix”
[http://archive.ecml.at/mtp2/CLILmatrix/]. It is “an awareness-raising and training tool for
teachers” who are concerned with CLIL. Most of the questions about CLIL methodologies
and quality are derived from this website, and have been adapted to our goals. Other
guestions was created ad hoc, to better evaluate the changes our project engendered in
the partner schools.

The questions were grouped into five topics:

CLIL Content focus

o to analyse the lessons mainly focused on the content
CLIL Language focus

0 to analyse the lessons mainly focused on the language
CLIL Methodologies

0 some questions on the methodologies
CLIL Learning

o to analyse the efficiency of the learning, from the students’ point of view
CLIL Feedback

0 to evaluate the students’ opinions of CLIL lessons.

The anonymous questionnaire was placed on the Internet so that whole classes of our
partner schools (not only the interested students) and was filled by 218 students of
different ages (from 12 to 21, average 16).

Since each school has had a different approach to the project (for reasons that include
specific curricula, past CLIL/bilingual experiences, the different areas they are serving, the
age of the students involved, the level and motivation of study of foreign language, official
support), here is a short preliminary description of each partner:
Italy (Venice)
0 Technical Secondary High Level School in a tourist area
0 spontaneous approach to CLIL (now changing) of subject teachers without
(or only in the past) co-teaching of foreign language teachers
Scotland (Inverness)
0 a six year comprehensive school serving an extensive area, including remote
rural households and differing urban areas
o the use of Gaelic as L2 (mean language) is essentially due to a political
need, mainly to preserve and improve the national (Scotland) traditions and
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culture; the students’ knowledge of Gaelic is highly variable: someone use it
regularly in the family, others have never used it
Spain (Fuentesauco)
o the only school in a small country village, has obligatory education and
Bachillerato
0 CLIL recently introduced mainly by subject teachers without co-teaching of
foreign language teachers
Germany (Lubeck)
o European School, with extra curriculum based on bilingual teaching
o CLIL/bilingual curriculum mainly with teachers certified in both subjects and a
foreign language
Germany (Frankfurt Am Main)
o comprehensive school with almost 50% of the pupils coming from migrant
families
o0 CLIL/bilingual curriculum offered by subject teachers with or without co-
teaching of foreign language teachers
Romania (Craiova)
o primary, secondary and high-school, with an economic specialisation,
comprehensive school, 50 % of the pupils having a rural background
0 CLIL/bilingual curriculum offered by subject teachers with or without co-
teaching of foreign language teachers
Poland (Wieliczka)
o lower secondary schools (gymnasiums)
o CLIL/bilingual curriculum offered by subject teachers with or without co-
teaching of foreign language teachers

Global results:

CLIL Content focus

All the students have the perception to be at the centre of the lessons, but the
amount of group/pair-work, the use of special activities (presentations, posters,
debating, ...) and of IT varies considerably from school to school. In other words,
the students of all the partners positively evaluate the teaching actions,
independently through the specific activities carried out .

CLIL Language focus

Apart from Inverness, where the foreign language (Gaelic) has a special position,
the interest and the level of the target language is well supported by the teachers
and by the students too.

However, while the 70% of teachers’ input is quite good for a traditional lesson, in a
CLIL lesson it is generally not a very good indicator (remember that these data are
provided by the students).

CLIL Methodologies
The students say that they like CLIL methodologies, they frequently interact
although the project work methodology is not used very often in all the schools.

CLIL Learning
The learning process during the CLIL lessons is not generally positive evaluated by
two schools: Inverness and Wieliczka. The first essentially depends on the different
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approach to the foreign language; the second is probably due to the young age of
the students involved, and the possibly low level of support for L2 by their teachers.

CLIL Feedback

Generally, the students don't particularly like the CLIL lessons: in the most balanced
experiences, as in Craiova and Venice, the feeling is very good or good, while in
absence of specific motivation and foreign language skills, the results are very
negative. The situation for the learning results on the content are a little better while
the results obtained in the foreign language are much more positive.

The focus balancing between content and language is probably critical: the more
the aim is focused on the language, the less positive is the feeling about CLIL.

Partners result:

Venice

o they use IT very much, not often group/pair-work, and rarely are they
involved in structured activities. Lessons with a better level of content skills,
long teachers’ input during non-CLIL lessons, often project work is used. The
students evaluate their L2 oral skills quite low, they like CLIL lessons, and
think the focus is more on the content.

o (the results show that the students are aware of the CLIL methodologies, but
these still rarely use optional activities. Since they are developed by subject
teachers, the focus is mainly on content rather than on language, and
methodologies are still quite traditional).

Inverness

o they frequently use group/pair-work, less often IT, and don't frequently use
L2 both in peer-to-peer communication or during the lessons,

0 (the results show a typical approach of CLIL used in the first classes, when
the knowledge of the language is very low)

Fuentesauco

o the students use frequently IT, don’t use group/pair-work and structured
activities very often, and typically present their work in L1

o for the language, the approach is just a little more difficult, and needs some
correction

o they are generally interested in CLIL, recognize the advantages of this
methodology, both for content and for language

0 (the rural surrounding influences the students’ interest and motivation in the
foreign language, and the results show a frequent alternation of exciting and
boring)

Lubeck

o the number of structured activities carried out, the methodologies used and
the number of projects achieved is very high,

o the students are conscious of their good L2 level, and the focus is moved
slightly onto language rather than content,

o medium on all the other items

0 (the results show the European vocation of the school, the excellent level of
the students’ foreign language knowledge and long experience on bilingual
teaching)

Frankfurt
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o

o

the number of structured activities carried out is high and the use of L2
during these activities is good, but they use very short of IT,

often they use the target language, and the teachers correct the use of L2
(probably due to the large number of young students), but there is the
minimum amount of teacher talking in a non-CLIL lesson (good
methodologies!),

(the results show a school where CLIL is only one of the activities and
methodologies implemented to improve the learning, a particular interest on
the foreign language is not requested, from both students and teachers)

Craiova

(0]

(0]
(0]

(0]

the number of structured activities carried out is good and they are well
supported during the CLIL lessons

medium on all the other items

the students have a very positive feeling about CLIL lessons, recognize the
advantages of this methodology and the possibility to learn content using a
foreign language

(the results show a really balanced application of CLIL, where the students
are fully conscious of the methodologies)

Wieliczka

(0]

the number of structured activities carried out and the IT use are both good,
and the students typically present their work and mainly interact in L2 during
the lessons

project work is used not very often, and the teachers rarely correct the
students’ communication in L2,

the students show a slight lack of support for communication in L2 (no
scaffolding techniques)

the feedback of the students is not positive: they don’t like CLIL lessons,
don’t think it will be useful to learn content and to improve their foreign
language; they have the perception the focus is mainly on language

(that the results are not very positive probably depends on the age of the
students involved and the approach of the use of L2 in class)

Final considerations:
the age of the students may be critical
the motivation and the awareness are essential
good results are obtained using structured activities and high interactions
the teachers’ preparation, methodological and linguistic, is more than critical
the use of a foreign language to teach content has to be accepted by the students,
and the best results can be achieved only if the students are motivated in the L2
CLIL is an opportunity to refurbish the teaching methodologies and strategies: these
are not necessary implemented only in CLIL lessons
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Teachers’ evaluation grid:

TEACHING TECHNIQUES

T1

Traditional teacher exposition

T2

Brainstorming

T3

Informally checking KU

T4

Formal assessment of KU

TS5

Differentiated tasks

T6

Differentiated materials (common task & la

T7

Differentiated materials (language levels)

T8

Clarification of terminology

T9

Technology involved: blackboard

T10

interactive whitetvd

T11

presentation/pobje

T12)

PC

T13

internet

T14

T19

Group work: pairs/small groups

T16

peer teaching

T17

STUDENTS' ACHIEVEMENT

S1

Actively participate in L2 (at any level)

S2

Display accuracy in language skills

S3

Acquire confidence through practice

Speak to whole group

S5

Speak 1:1 with other students(s)

S6

Display good knowledge & understanding

S7

Achieve expected outcomes

S8

Date: ....[....[.... Teacher/s: ...........ccoiiiii . @bs: ... Age: .......

(@70 ] 0018 01T 1 155 SR

Observer:
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Students’ evaluation grid:

TEACHING TECHNIQUES

T1

Structuredgroup work

T2

Discussion

T3

Debate

Experiential learning

T5

Technology involved: PC

T6

blackboard

T7

interactive whitetsd

T8

presentation/pobge

T9

internet

T10

Presentations made by students

T11]

Brainstorming/Mindmapping (introduction)

T12

Clear objectives

T13

Variety

T14

Teacher led lesson

T15

Role play

T16

CLIL

T17

TEACHER'S QUALITIES

Q1

Humour

Q2

Motivation of students

Q3

Relaxed enviroment

Authority/respect

Clear and understandable

UDENTS' ACHIEVEMENT

Paying attention

Development of critical thinking

Speaking to the whole group

Completed the objectives

Active participation

Tolerance towards each other

Learning from each other

Date: ....[....[.... Teacher/s: .........cccoi i, @bs: ..o Age: .......

LO00] 0181018710155

Ob

Server:
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VIDEORECORDED LESSONS DESCRIPTIONS

LESSON/ LESSON DESCRIPTION SKILLS
PARTNER COUNTRY
The Brithish Empire - oral Ss’ poster presentations in groups Speaking
History no T-S interaction
Lubeck lack of realia, just pictures/posters
English no S-S interaction , no interaction with the class
good content based on the posters
innovative learning about the topic through
individual/group research
high English leve
average relaxation
high motivation
16-17 years old
Rainforest role -play (journalists+a group of experts in rainforests ) | Speaking
Geography guestions and answers
Lubeck clear T's instructions
English good S-S interaction, no spontaneity
formal language, confident Ss
no realia; preparation before this production/pract ice
exercise
content evaluation
movie: “Planet Earth”
average relaxation, high motivation
Multicultural class high English level Speaking
Communication high motivation
Lubeck high relaxation
English + others S-S interaction
realia
posters
Spanish, Polish, German, Russian, French, English
T as organiser
Creationism vs. Theory formal debate/role -play Speaking
of Evolution clear roles/instructions given by the Ss conducting the
debate
Religion no T-S interaction
Lubeck speaking, confident Ss
English good S-S interaction
Ss’ interest; average relaxation
high English level, high motivation
Debate informal debate Speaking
clear indications
Communication good S-S, T-S interaction
Scotland speaking, confident pupils
English Ss’ interest, average relaxation
native English speakers
The world of Power Point presentation of the content by the Tth  en Integrated
vertebrates by the Ss skills
Biology no S-S interaction/ poster presentation
Pola_nd visual support; good realia — video projector, post ers
English .
involvement of the class
group-work
Ss’ lack of confidence
medium English level + some very good Ss
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low relaxation; few relaxed pupils - the ones good at
English
average motivation
7 Facts about Germany T-S interaction Integrated
Geography S-S interaction skills
Poland average motivation
English average relaxation
realia
lockstep/groups
T as organizer and facilitator
good English leve
T involves Ss in teaching
8 Greek Gods and T-S interaction Integrated
Godesses average motivation skills
Polish average relaxation
Pmaﬂd realia
English
lockstep
no S-S interaction
good English leve
9 Romanian literature groups Speaking
Romania T-S interaction
English average motivation
average relaxation
good English leve
no realia
T as organiser
10 Biology bilingual class Integrated
Lubeck high English level skills
English high motivation
high relaxation
pairs
S-S interaction
T-S interaction
T as facilitator and organiser
11 Bussiness ideas group work presentations Speaking
Economy clear T's instructions, worksheets for the rest of the
Romania class
English no S-S interaction
poor involvement of the class
no realia
medium English level + some very good Ss
relaxation only with the Ss good at English
Low motivation
12 Spelling no S-S interaction, only T -S Listening
English low attention and
Spain low level of English speaking
English lockstep
Low motivation
13 The environment 4 Ss’ presentation Speaking
Sciences no realia
Spain no T-S interaction
English no S-S interaction
medium English level
low motivation

To CLIL or not To CLIL
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14 The working class vs. relaxation Integrated
Capitalism all Ss involved skills
] ] picture description
Railroad sxhstem in the good T-S interaction
USA 19" century . . . - .
realia: posters, video projector, map, dictionaries
Pro/Against Railroad- noisy pupils — class management less authoritarian
History high English level, speaking in German as well
Frankfurt brainstorming/Worksheets/imagination
English stimulated/individual work/group work
average motivation
the T succeeds in motivating Ss temporarily, T help s Ss
when needed
poster creation in groups
Ss’ attention — questionable
posters presentation in front of the class
reading/presentation of the read text
T extracts information from the Ss
informal debate
error correction
15 | Constitution of the USA picture description Integrated
History T-S interaction skills
high motivation
Frankfu_rt relaxed, attentive Ss
English . . .
realia: pictures, video projector, worksheets
brainstorming, group work — reach a group solution
good S-S interaction
T explains and gives instructions
Ss create posters and present them
16 Solar System and realia Listening
Gravitational Forces lockstep
Physics average attention
Pola_nd average motivation
English .
average relaxation
no S-S interactiongood English level
traditional and modern teaching techniques
17 Co-op Learning realia Speaking
Biology clear roles Writing
Scotland work sheets
English T-S interaction
high motivation
average relaxation
high English level (native language)
18 | Constitution of the US A continuation of the above lesson Speaking
History evaluation
Frankfurt
English
19 Ocean currents realia Integrated
Geography clear aims skills
Scotland work sheets
English T-S interaction
high motivation
average relaxation
high English level
20 Computer graphic traditional exposition Practice
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basics
IT
Italy
English

low motivation

realia: video projector

no T-S interaction/ Ss work on the computer

Ss’ interaction more in Italian

low/medium English level

low relaxation because of the English level, otherw  ise
relaxed

21 Declaration of relaxation Writing
independence jigsaw/group work/S-S interaction but more in Germa  n
History T helps when he is called, he doesn’t get involved
Fé?]glﬁ;uhrt otherwise _
average motivated Ss
noisy pupils
T-S interaction and S-S interaction in Englishing  roups
22 The Boston Tea Party brainstorming/ picture description/reading/pair wor k Writing
History T helps the pairs, he gives explanations
Frankfurt realia: dictionaries, pictures
English T-S interaction
T-S evaluation
not a lot of loud speaking
average motivation
23 King Arthur role play Speaking
History high English level
Frankfurt costumes
Role play preparation sequence
English . S
high motivation
24 Maths traditional class, T exposition Practice
Italy oral test (T-S interaction ------- S goes to the bla  ckboard)
ltalian seemingly attentive and not relaxed
(2 lessons) informal checking understanding
checking homework
T dictates
formal oral testing (T-S interaction ------ Sgoest othe
blackboard)
lack of attention, only the internal motivated Ss p ay
attention
peer learning moments
low motivation
25 Maths traditional class, T exposition Practice
Romar_1ia no S-S interaction, Ss go to the blackboard
Romanian good Ss’ attention because of age probably (15-16
years old)
group work
low motivation
26 Economy low relaxation Speaking
Romania role-play
Role Play T-S interaction
Romanian

oral presentation

S-S interaction

peer learning

T helps Ss all the time

lack of attention, only the internal motivated Ss p ay
attention

To CLIL or not To CLIL
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low motivation
27 3 Cell Model oral presentation in pairs Speaking
Geography relaxation
Scotland T-S interaction
English T explains
no classroom interaction
low motivation
28 Sciences T-S interaction Speaking
Spain no S-S interaction Practice
Spanish good class management
relaxation
true-to-life experience
average motivation
29 The climate low motivation Speaking
Geogrgphy lack of pupils’ speaking
Spain no S-S interaction
Spanish traditional exposition of the T
low attention
low English level
lockstep
30 Co-op Learning groups Speaking
Biology posters
Scotland realia
English high motivation
high relaxation
clear instructions
T-S interaction
S-S interaction
31 Gaelic lesson small group Speakin g
Gaelic realia
Scotland average motivation
Gaelic average relaxation
32 IT work sheets Integrated
Italy (A. Memo) average motivation skills
English average relaxation
average English leve;
T-S interaction
S-S interaction
pairs
33 Advertisment innovative Speaking
T high relaxation
Spain high motivation
English average English level
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CLIL Questionnaire

To CLIL or Not to CLIL

Questionnaire

defined in the Wieliczka meeting and proposed to our students before the Lubeck meeting
(anonymous by Internet)

~[ CLIL — Content focus }

1. The methods teachers use in your

classroom lead to student-centered
classroom communication

o0 very much

0 much

0 not much

o hardly at all

The amount of time given to student
group/pairwork in your classroom is
generally

o very high

o0 high

o low

0 inadequate

Students are actively involved in activities
such as giving presentations, designing
posters, debating, etc

{CLIL — Language focus }

very much
much

not much
hardly at all

O o0oOo0o

In your CLIL classroom, students use IT

0 very often
o often

0 not often
0 never

Students use the foreign language when
they communicate the results of their
project work to their peers

o very much

0 much

0 not much

o hardly at all

1. Richness of target language

communication is achieved in class
0 very much

0 much

0 not much

o hardly at all

The method used in the classroom lead to
student-centered classroom
communication

0 very much

o0 much

0 not much

o hardly at all

The amount of time given to student
group/pairwork in your class is generally
o very high

o high

0 low

0 inadequate

To CLIL or not To CLIL

In your CLIL classroom, you use the
target language

o0 very much

0 much

0 not much

o hardly at all

In your classroom, when students
communicate, they use the target
language

very often

o0 often

0 not often

0 never

(@]

The (support) materials | use encourage
students to communicate in the target
language

o0 very much

0 much
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0 not much
o hardly at all

o hardly at all

9. In anon-CLIL lesson the teacher’s input

7. During interaction the teacher correct (the amount of time he/she talks) takes
students' linguistic errors the following percentage of class time
o very high o 0-25%

o0 high 0 25-50%
o low 0o 50-75%
0 inadequate o 75-100%

8. Your CLIL teacher consider that you are 10. In a CLIL lesson the teacher’s input takes
developing not only the target language, the following percentage of class time
but also communication skills in this o 0-25%
language 0 25-50%

o0 very much 0 50-75%
0 much 0 75-100 %
0 not much

{CLIL — Methodologies }

1. The tasks that your teacher use in CLIL o0 very much
lessons lead to student-centered 0 much
communication 0 not much
o very much o hardly at all
0 much
0 not much 3. Your teacher, during CLIL lessons, use
o hardly at all project work

o very much

2. Inyour classroom, during CLIL lessons, 0 much
students interact with each other and the 0 not much
teacher o hardly at all

{CLIL — Learning }

1. Inyour classroom, CLIL teacher helps 0 very often
students develop different features of o0 often
good and appropriate forms of 0 not often
communication 0 never
0 very much
0 much 4. Inyour CLIL classroom, students are
0 not much provided different types of situation in
o hardly at all which they need to communicate in the

target language

2. Your CLIL teacher developes students' o very much
skills in reading and writing, alongside 0 much
verbal and non-verbal communication 0 not much
o0 very much o hardly at all
0 much
0 not much 5. During CLIL lesson, students are taught
o hardly at all ways to approach texts in order to better

understand them

3. Your teacher, during CLIL lessons, teach 0 very much

you different ways of conveying
messages
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o hardly at all o very much
0 much
6. Students’ oral communication skills can 0 not much
be ranked as o hardly at all
o very high
o0 high The CLIL teacher provides ways in which
0o low students can receive feedback on their
0 inadequate individual and group communication skills
(e.g. through video, and other means)
7. During CLIL lesson, language and 0 very much
content learning are supported by 0 much
encouraging skills like communicating, 0 not much
writing, reading, listening and speaking o hardly at all
*[CLIL — Feedback }
1. Comparing to a non-CLIL lesson, you 0 much
prefer a CLIL lesson 0 not much
0 very much o hardly at all
0 much
0 not much During CLIL lessons, the content learning
o hardly at all is ‘dumbed down’
0 very much
2. Comparing to a non-CLIL lesson, you 0 much
better learn in a CLIL lesson 0 not much
0 very much o hardly at all
0 much
0 not much During CLIL lessons, the focus is mainly
on
3. With CLIL lessons, you improve your o language
foreign language competence 0 content
0 very much 0 both
Note: this questionnaire is partially derived, after authorization, by the questionnaire developed

by ECML (European Centre for Modern Languages)
http://archive.ecml.at/mtp2/CLILmatrix/
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