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Ladies and gentlemen … put yourself into the mind of a 6th grade kid ( aged 12 ) towards the end of the school year – getting all excited, waiting for the outcome of a teachers´conference: Is it about final grades? Is it about being promoted to the next class, or having to repeat a class?

No. It´s about Clil, or as we call it in the German system, bilingual teaching

You know that all your teachers have got  together to decide on your application to be included in the bilingual class in the following school year.   Is my English good enough so that it is assumed I won´t have problems doing Geography in English? Is my interest in Geography considered to be strong enough to keep it up even when the use of English makes learning much more demanding? Or so I have been told

What would the boy answer if asked why he applied for the CLIL class in the first place? 

He would, above all, point out the importance of English in our modern world. He would add, he was proud to be in a class with all kids showing ambition and interest in learning things differently.  And he would tell us that he had heard that he would use the foreign language every day, thus becoming much more fluent than the majority of his friends in the non-bilingual classes.

Our boy is lucky, he got one of the 30 places in next year´s CLIL class: lucky, because there were ca 60 applications.

Timeflash: 6 years later. Our boy has turned into a young man preparing himself for his final A-level exams. He has read the rules and regulations carefully, and he knows he can do CLIL Geography either orally or in the written exam. And he knows that in these exams only content matters, grammar or spelling mistakes are not counted. The proper use of technical terms in the foreign language is however required.

Does the use of English worry him? Let´s ask him: The not so astonishing answer is: If I suddenly had to it all in German, that´s when I would start to worry….

Because for the last 6 years he would have given a large number of oral English language powerpoint presentations, would have worked with British school books, would have used American video footage, would have participated in discussions and debates, would have written test and essays - all in English. Just to name some typical fields of applying the English language. 

At the same time he would have improved his language skills in his regular English language and literature classes, reading modern novels as well as Shakespeare.

So why worry, it comes naturally….as long as I know my climatology, my economics, my urban geography etc

Ladies and gentlemen, this leads us to a central aspect of CLIL:

Content should be as demanding as in non-Clil lessons, and English should be a tool, the use of which , however, is intended to improve its fluency.   So bilingual geography, or history, or science, is language teaching at the same time. 

What does that require of a teacher?  

Ideally the teaching person would be a native speaker, i.e. British, American; Australian etc;  or he would be a qualified language teacher at the same time.

In the German educational system there has been the tradition of studying and teaching 2, or sometimes 3 subjects; and a combination of foreign language and a social or natural science is not uncommon.

In fact, at our school, Thomas Mann in Luebeck, there are 2 teachers with English and Geography, and there is English plus Economics/Politics and English plus History as well. So under these aspects conditions are ideal for CLIL, and we have been practising it for over10 years now.

What about Clil in schools in countries where the tradition is different?

As we have seen it with our Comenius partners, CLIL in projects, carried out by language teachers, or by teachers sufficiently fluent in English, are well possible. Talking about CLIL, and that is something that I personally have learned from our current project, means finding ways to adapt it to the situation in the respective country. And overall  approach that covers all countries is hardly possible. 

Let me finish with some examples from the Luebeck meeting last December.

First example: CLIL taught by a native speaker, in this case John from Scotland to a class 11 (16 years of age)  He gave them a lesson about climatology, a subject matter that they had been doing in my geography class.  My students experienced what it will be like at universities anywhere in Germany, Europe, or the world: the lecturer, no matter whether he is Swiss, Japanese, Mexican or Arab, will present his lectures in English – and fortunate are those students who were given the chance to get used to that in time, which means already at school.

Second example: Teachers watched a typical CLIL lesson in class 8 ( 13 or14- year-olds ) which included an input via audiofile, presented by a British speaker, plus a role play in English by the students, based on this English language audio input.

A third, and final example: The same bilingual class 8 were given a Biology lesson in English by Dietrich, a German teacher who is not a language teacher. This worked well as an experiment, but would not be made standard procedure, because it would require an effort too high to be made all the time  for the science teacher to prepare himself so that his language performance in class would be adequate. 

So, ladies and gentlemen, in the words of the greatest of English authors:  To Clil or not to Clil ….is really no longer the question.  The answer is clearly YES . But  the answer depends on the specifics of the educational systems in each partner country .….

                                          Signore e signori  Thank you for your attention
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